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Swahili Development in the Twentieth Century

Swahili, referred to in Swahili as Kiswahili, is one of the major languages spoken in Africa.  It is spoken by over 60 million people in eastern and central Africa.  It is the national and official language of Kenya, Tanzania, and Uganda, and one of the four national languages of the Democratic Republic of Congo.  Other countries where Swahili is spoken include Rwanda, Burundi, northern Mozambique, northern Zambia, Malawi and southern Somalia.

About two million people speak Swahili as their first language most of whom are found along the East African coast, stretching from southern Somalia to the border between Tanzania and Mozambique, and the offshore islands of Lamu, Zanzibar, Pemba, the Comoros, and the northwestern part of Madagascar.  Many others speak Swahili as a second language in addition to their ethnic languages.  However, there is a growing number of people who speak Swahili as a first language in major urban centers of East Africa.

Swahili has a number of dialects marked by differences in certain phonological and lexical features.  Some of the Swahili dialects include: Kisiu, Kipate, Kiamu, Kimvita, Kimtang’ata, Kivumba, Kipemba, Kiunguja, Kitumbatu, Kingazija and Kingwana.  Besides these various dialects of Swahili, there is Standard Swahili which is based on the Kiunguja dialect, the variety spoken in Zanzibar.  Standard Swahili is a result of standardization undertaken by the East African Inter-territorial Language Committee in the 1930s, during the British colonial era.  This resulted in grammars, dictionaries, novels, short stories, poems, plays, school reading materials being written in Standard Swahili.  The East African Literature Bureau (EALB) was established to facilitate the publishing of materials in Standard Swahili. Standard Swahili, called Kiswahili sanifu in Swahili, is recognized as the norm for the written language as embodied in books, newspapers and literary texts.  It is also the norm in public domains such as education, media, and administration.  It is the variety represented in major dictionaries and grammars of the language prepared in the twentieth century and is the one used in most pedagogical materials prepared for learners of Swahili as a foreign language. Speakers of all the various dialects understand Standard Swahili.

Initially Swahili was written using Arabic script as early as the 17th century, but this was replaced by the Roman script introduced by European missionaries whose main goals were to produce religious materials in Swahili and train evangelists to read and write in the language.  Consequently, the Roman script was adapted and regularized in a standard orthography in the 1930s. 

Some of the major linguistic works during the colonial period include Fredrick Johnson’s A Standard Swahili English Dictionary (1939) and Ashton’s Swahili Grammar (1948).  In the 1950s, Swahili saw an increasing number of literary works by novelists such as Shaaban Robert (e.g. Siku ya Watenzi Wote, Adili na Nduguze, Kusadikika, Kufikirika, Maisha Yangu na Baada ya Miaka Hamsini, Wasifu wa Siti Binti Saad, etc.) and Mohamed Said Abdulla (whose Mzimu wa Watu wa Kale won first prize in the Swahili story writing competition in 1957/58 conducted by EALB).

In the post-colonial period Swahili has continued to play a vital role in the daily social, political, economic and cultural life of the eastern and central Africa region at every level of the society. In Tanzania, Swahili is used throughout the country at all levels of government administration, in lower courts and in the mass media, and as the medium of instruction in public primary school.  In Kenya, English is still widely used in government and private businesses, but Swahili is gaining popularity in other sectors of national life.  In Uganda, the popularity of Swahili as a national or official language often reflects the attitudes of the political faction of the day.  Swahili is widely used but has never been adopted as an official or national language.  In the eastern region of the Democratic Republic of Congo, Swahili remains an important lingua franca and is spoken by growing numbers of people.  Swahili has become an important African language even beyond the East African region.  In July 2002, the African Union adopted Swahili as one of its official languages. 
Today, there are various institutions in the region that continue to advance Swahili development and studies.  For example, there are Baraza la Kiswahili la Taifa (BAKITA, the National Swahili Council of Tanzania), Taasisi ya Uchunguzi wa Kiswahili (TUKI, the Institute of Kiswahili Research), and Chama cha Kiswahili cha Taifa (CHAKITA, National Swahili Association of Kenya), as well as Swahili departments at universities in Kenya, Tanzania, and Uganda. The Kiswahili journal, published by TUKI, is a venue for scholarly articles that focus on linguistic, literary, stylistic and other aspects of the language.  The journal accepts articles in both Swahili and English.  Other journals such as Mulika provide a venue for pedagogically oriented articles in Swahili.  Numerous conferences, workshops and symposiums addressing Swahili issues are regularly organized.  Proceedings of these meetings are published and disseminated.  Since the 1970s, there has been an explosion of literary works in Swahili.  Such writers as Penina Muhando, Euphrase Kezilahabi, Mugyabuso Mulokozi, Ebrahim Husein, Said Ahmed Mohamed, Jay Kitsao, Chacha Nyaigotti Chacha, Wadi Wamitilla, Hamu Habwe and others have distinguished themselves as serious Swahili writers.  

Towards the end of the 20th century Swahili became, and it continues to be, one of the most widely taught African languages in colleges and universities around the world. For example, in the United States alone Swahili is taught at over one ninety universities.  A variety of materials have been produced to facilitate Swahili teaching and learning.

Swahili People and History

The population that speaks dialects of Swahili as its first language lives along the East African coast in traditionally Swahili speaking areas.  These Swahili speaking people came into contact with visitors who were interested in trading along the East African coast.  Arabs and Persians arrived as early as the 2nd century A.D.  They settled and married local people thus influencing local cultures and traditions.  As a result many Swahili people adopted and modified foreign traditions.  On the island of Zanzibar, for example, the traditional new year, Mwaka Kogwa, is celebrated during the month of June, like the Persian new year, Neiruz.  Islam was introduced by Arabs who came later to the East African coast.  Many Swahili converted to Islam, and today Islam is the predominant religion along the coast.  
Swahili Language and Culture

The word Kiswahili is a general term for the many varieties of languages spoken along the East African coast.  It is claimed to originate from the Arabic word sahel, meaning ‘coast.’  Ki- is a prefix referring to language.  Some dialects appear with variants such as chi- as in Chimiini, a Swahili dialect spoken in southern Somalia, or shi-, as in Shingazija, a variety spoken on the Ngazija island of the Comoros. 

Due to long term contact and other sociocultural aspects, Swahili has been influenced by other languages including Persian, Arabic, Portuguese, German and English.  There are many Swahili words of foreign origin, such as: adhabu ‘punishment’ (Arabic); meza ‘table’ (Portuguese), serikali ‘government’ (Persian); shule ‘school’ (German) and shati ‘shirt’ (English).  Swahili continues to borrow extensively from English especially in the fields of modern science, technology, the market economy and socio-political spheres.
Nouns in Swahili are grouped into classes referred to as grammatical genders.  Each class has two distinct prefixes, one marking singular nouns, the other plural nouns.  Each class is roughly associated with certain semantic characteristics; for example, there are classes for human beings, plants, abstract concepts.  Swahili has a system of concordial agreement whereby subject nouns obligatorily and object nouns often optionally agree with the verb of the sentence.

Swahili speakers share a unique way of expressing time, day or night.  Sunrise or sunset are two focal points used to tell time.  The first hour of the day, therefore, comes after sunrise, not after midnight, and the first hour of the night comes after sunset.  Also unique to Swahili speakers is the way they communicate with each other indirectly through proverbial messages on the popular multipurpose kanga, also known as leso.

Why Study Swahili?

Swahili is the most widely taught African language in academic institutions both in Africa and the rest of the world. People learn Swahili for various reasons. For example, many American institutions of higher learning require students to learn a foreign language to fulfill graduation requirements and Swahili fulfills this requirement.  Individuals with academic and research interests in East Africa find Swahili a useful tool to help them in the field.  From archaeologists digging for fossils in the Great Rift Valley to linguists researching on African languages, researchers find Swahili invaluable in their work.  Yet others study Swahili in order to participate in study abroad programs targeting East Africa.  Because of the multiplicity of local languages spoken in this region, researchers find the knowledge of Swahili important especially because they are able to access speakers of other languages through the region’s lingua franca.  Other people learn Swahili for heritage purposes while others learn it as a way of identifying with African languages and cultures.

Since 1960s, Swahili has attracted many students who desire to identify with Africa for various reasons.  The first president of Tanzania, Julius Nyerere, was seen as an important African leader.  His political ideology of ujamaa in the 1970s excited students and scholars all over the world; because Swahili was central in his vision of a free African country, he vigorously advocated its use.  For instance, he translated some of Shakespeare’s plays into Swahili, e.g. Juliasi Kaisari (Julius Caesar) and Mabepari wa Venisi (The Merchant of Venice). The African American annual holiday of Kwanzaa derives its name from the Swahili word, kwanza, meaning ‘first.’  The seven principles of this holiday, called Nguzo Saba (seven pillars), are expressed in Swahili. 

Swahili language is also making its presence in the arts world in songs, theaters, movies and television and radio programs.  For example, Swahili is aired in radio broadcasts such as British Broadcasting Corporation (BBC), Deutshe Welle, Voice of America, (VOA), Radio Moscow International and others.  

The song titled ‘Liberian Girl’ by Michael Jackson has Swahili phrases: Nakupenda pia, nakutaka pia, mpenzi we (I love you too, and I want you too, my dear!).  The popular Disney movie, The Lion King features several Swahili words, for example simba (lion) and rafiki (friend) as the names of characters, and the Swahili phrase hakuna matata (No troubles or no problems).

Knowledge of Swahili is essential whatever the area of research.  Learners find its study satisfying for many reasons.  As its use expands beyond its traditional East African borders, Swahili is poised to become an important medium of world communication and area of study and entertainment.

The Status of Swahili Language Learning in the United States Today

The teaching of Swahili in the United States dates back to the late 1950s when Programs in African Languages (PALs) were formally established as an integral and crucial component of the National Defense Educational Act (NDEA) of 1958.  For the first time, under Title VI of the Act, the federal government encouraged American students to study the less commonly taught languages (LCTLs), including African languages.  Swahili was among the first African languages introduced in colleges and universities.  By the late 1960s Swahili had gained popularity, becoming one of the leading African languages.   There has been a significant increase in the number of Swahili programs in U. S. schools.  By the end of 2000, there were more than ninety universities offering Swahili at various levels: elementary, intermediate, advanced and beyond. This growth is attributed to various factors.

In the 1950s Swahili became a major medium in the nationalist movements in Kenya and Tanzania.  In this respect it became the national language after independence in both countries.  More importantly, Swahili became a major medium of Tanzania’s socialist ideology (ujamaa) in the 1970s.  As the ujamaa ideology fascinated scholars and students in various parts of the world, so did its medium, Swahili.  Various institutes were established to promote the language.  These institutes not only produced scholars and experts in Swahili but also became important sources for Swahili instruction in the UNITED STATES in terms of availability of language instructors, availability of learning/teaching materials and training centers for American scholars whose studies focused on Swahili language and culture.  The institutes play a vital role in hosting many Swahili study abroad programs.

As Swahili programs expanded in the 1970s in the U. S., the need for textbooks specially designed for teaching Swahili in American colleges increased.  As a result, Swahili scholars ventured into publishing such texts, some of which are still in use today.  However, prior to 1980, most of these texts were grammar translations and audio-lingual in nature.  The 1990s saw Swahili scholars beginning to address the need to produce communicatively oriented Swahili textbooks.  This need is legitimate in the sense that communicatively oriented language instruction has proven to be an effective teaching methodology for foreign language instruction.  Effective methodologies in foreign language teaching should be reflected in appropriately designed materials.

Swahili programs are often incorporated in the departments of linguistics, African languages and literature; programs and centers of African studies, and African-American studies.  Elementary and high school students are also increasingly exposed to Swahili language and culture through outreach programs and global festivals.  There is a need to develop Swahili in K-12 settings   Research shows that learning a second language early is easier and leads to greater long term use. 

ABOUT STANDARDS FOR SWAHILI LANGUAGE LEARNING

The standards are not a stand-alone document, nor do they constitute a curriculum or syllabus.  Rather, they are intended to assist a variety of educators, whether at the level of the individual classroom, school, or district, in developing standards-based Swahili curricula.  


The Standards for Foreign Language Learning: Preparing for the 21st Century is a visionary document based on the premise that every American student should have the opportunity to develop proficiency in a second language in an articulated sequence of instruction.  Consequently, the Sample Progress Indicators contained in the generic document reflect this ideal learning situation and describe in broad terms the expected outcomes of such an extended curriculum. The standards document reflects a progression in the profession’s  understanding of how language is used in the real world and what programs need to do in teaching and learning a second language.  
The Standards document published in 1999 is organized around the five goals of the Standards which are Communication, Cultures, Connections, Comparisons and Communities.  Each goal is supported by two or more content standards that elaborate what students are expected to know to achieve the goals.  They are followed by sample progress indicators, which describe what students need to be able to do to meet the standards at different developmental stages – beginning, intermediate, and advanced.  These sample progress indicators are cumulative and neither prescriptive nor exhaustive.  Intermediate and advanced students are expected to exhibit the progress indicators of the lower levels as well as the progress indicators of their own level.

The beginning, intermediate, and advanced sequences are assumed to correspond to the K-16 sequence even though we understand that majority of African language students, including Swahili, do not begin their language studies until college or university. However, the Swahili standards that assume beginning, intermediate, and advanced sequences provide the opportunity for the learning of Swahili to begin at any level.

The Swahili standards are applicable to current classroom reality.  The sample progress indicators for any level can easily be spiraled up and down in the level of sophistication in order to accommodate learners of different language backgrounds and levels.  The standards are also applicable to heritage learners who are often already familiar with various aspects of Swahili culture.  In recent years, a growing number of heritage learners have been entering university Swahili programs with prior knowledge of Swahili language and culture.  Such learners can be allowed to begin their language learning either at the beginning, intermediate, or advanced level depending on the sample progress indicators that they demonstrate at the entry level.  

The Swahili-specific examples under each sample progress indicator serve as a starting point for teachers to conceptualize how the standards might be applied in the classroom.  In addition, the sample learning scenarios demonstrate how the standards and progress indicators might be used as the foundation for a unit or a daily lesson.  Most of the sample learning scenarios can be expanded or modified for different classroom situations at various levels. 

The Swahili standards were developed with an integrated approach in mind, encouraging the use of activities to develop speaking, listening, reading, and writing competence.  These components of competency are to be transacted through a spiraling and recursive process at all levels to lead toward developmentally appropriate communicative competency in Swahili. The inclusion of the latest instructional technologies brings the Swahili language and culture into the classroom in an immediate and authentic way, and provides an additional means for achieving the standards.

NATIONAL STANDARDS

Standards for Swahili Language Learning is intended for many audiences and for many purposes.  It describes on a national level what we expect our students to know and be able to do.  It is our message to legislators, educators, boards of education, communities, parents, and students.  It is a guide for state curriculum frameworks.  At the district and local levels, it is a guide for curriculum development.

It is important to understand that this document is not meant to be a classroom tool.  It is not a curriculum for a Swahili course.  Neither is it a direct guide for daily lesson planning.  Standards for Swahili Language Learning does not mandate methodology, and it is not bound to any particular textbook.  It does not tell any instructor how to teach. It offers a framework that provides a destination, not a road map.

Standards for Swahili Language Learning is a statement of what students need to know and be able to do.  State and college frameworks provide a curricular and programmatic context. Curriculum guides further define course content in a coordinated sequence.  Lesson plans translate curriculum into meaningful and creative activities for the individual classroom. 

STANDARDS FOR LEARNING SWAHILI

GOAL ONE
Communication
Uwasilianaji






Communicate in Swahili

Standard 1.1 Interpersonal Communication

Students engage in conversation or correspondence in Swahili to provide and obtain information, express feelings, and emotions, and exchange opinions.

Standard 1.2 Interpretive Communication

Students understand and interpret written and spoken Swahili on a variety of topics.

Standard 1.3 Presentational Communication

Students present information, concepts, and ideas in Swahili to an audience of listeners or readers on a variety of topics.
GOAL TWO

Cultures

Utamaduni
Gain Knowledge and Understanding of the Cultures of Swahili-Speaking People

Standard 2.1 Practices of Culture

Students demonstrate an understanding of the relationship between the practices and perspectives of the cultures of Swahili-speaking communities.

Standard 2.2 Products of Culture

Students demonstrate an understanding of the relationship between the products and perspectives of the cultures of Swahili-speaking communities.

GOAL THREE
Connections
Uunganishaji
Use Swahili to Connect with Other Disciplines and Expand Knowledge

Standard 3.1 Making Connections

Students reinforce and further their knowledge of other disciplines through Swahili.

Standards 3.2 Acquiring Information

Students acquire information and recognize the distinctive viewpoints that are only available through Swahili and its cultures.
GOAL FOUR
Comparisons
Ulinganishaji
Develop Insight through Swahili into the Nature of Language and Culture

Standard 4.1 Language Comparisons

Students demonstrate understanding of the nature of language through comparisons of Swahili and other languages.

Standard 4.2 Cultural Comparisons

Students demonstrate understanding of the concept of culture through comparisons of Swahili cultures and other cultures.

GOAL FIVE
Communities
Ujamii
Use Swahili to Participate in Communities at Home and Around the World

Standard 5.1 School and Community

Students use Swahili both within and beyond the school setting.

Standard 5.2 Lifelong Learning

Students show evidence of becoming lifelong learners by using Swahili for personal enjoyment and enrichment.

SAMPLE PROGRESS INDICATORS

Communication 
Uwasilianaji
Goal One

Communicate in Swahili

For American students, the ability to communicate in languages other than English has become an increasingly important asset in the rapidly shrinking, interdependent world of the 21st century. In the course of their work or their leisure activities, students who have studied Swahili may be called upon to interact with Swahili speakers from East Africa and elsewhere.  They must be able to interpret the concepts, ideas and opinions expressed by Swahili speakers through their media and their literatures. They may be asked to present information for an audience orally or in writing.

Goal One focuses on language use and communicative competence. It is clearly evident that schools and universities across the country employ a great variety of approaches, methods and techniques in teaching Swahili, depending on local conditions such as the level of the students, the makeup of the class, and the aims of the curriculum. The key consideration, however, is the quality of the results. Consequently, Goal One does not refer to specific course content, but rather to the outcome of instruction, that is, how students are able to use Swahili to communicate with others, and how effectively they can use communication strategies to cope in linguistically unfamiliar or challenging situations. These linguistic and cultural outcomes can be broken down into three communicative modes: the interpersonal mode, the interpretive mode, and the presentational mode.

Interpersonal mode: Interactive communication via conversation or written exchanges

In the interpersonal mode, two or more individuals interact with one another, as they take turns expressing themselves in speech and through body language or in writing. They have the opportunity to negotiate meaning, that is, to check whether their intentions are accurately understood and, if not, to make necessary adjustments or clarifications. Most commonly, the interpersonal mode is employed in face-to-face conversations, telephone calls, and videoconferencing, but it is also used in the exchange of notes, e-mail messages, computer chatting, text messages, and personal letters where the expectation exists that there will be a response even if that response is delayed.

Interpretive mode: Understanding what one hears or reads.

In the interpretive mode, one or more individuals try to understand what others have said or written. The stronger the individual’s command of the language and the greater their understanding of cultural referents, the more precise this interpretation will be. The interpretive mode is used when one listens to the radio, lectures, and recordings, when one goes to a concert or to the theatre, when one watches television or a movie, and when one reads a book or magazine.  In this mode, there is no opportunity for negotiating meaning through interaction with another speaker or writer.
Presentational mode: Expressing one’s ideas in speech or writing

In the presentational mode, one or more individuals communicate their thoughts to listeners or readers.  These activities may take the form of an oral presentation such as a speech made to a large group, an audio/video recording or a written text. In this mode, there is no opportunity for the listener or reader to negotiate the meaning with another speaker or writer.

These communicative modes are reflected in the three standards under Goal One. To meet these communicative standards, students must have ample opportunities to experience Swahili as it is spoken and written in Swahili-speaking communities or cultures.  They need to develop effective strategies for expressing themselves and for understanding authentic spoken and written materials in Swahili.

STANDARD 1.1 INTERPERSONAL COMMUNICATION

Students engage in conversations or correspondence in Swahili to provide and obtain information, express feelings and emotions, and exchange opinions.

This standard focuses on interpersonal communication. In beginning Swahili classes, students can quickly learn a number of phrases that permit them to interact with each other. In the course of their study, they grow in their ability to communicate with others in Swahili in a culturally appropriate manner on a variety of topics.

Sample progress Indicators, Beginning
· Students use appropriate Swahili expressions and gestures to greet and take leave of teachers and classmates.

· Students give and follow simple instructions in Swahili in order to participate in classroom activities.

· Students share their likes and dislikes in Swahili with each other or with students at other schools via notes, letters or e-mail. 
· Students role play in Swahili everyday situations, such as buying wares in the market or ordering food at a restaurant.

· Students talk about and describe aspects of the Swahili world, such as food, clothing, type of dwellings, modes of transportation, buildings, and monuments.

· Students ask and answer questions in Swahili about topics such as family, school, animals, familiar objects, and possessions. These exchanges may be done in person or via notes, e-mail, CDs, DVDs or videotapes.

Sample progress indicators, Intermediate
· Students use Swahili in culturally appropriate gestures in everyday social situations, such as greetings, leave-taking or introductions.

· Students give and follow instructions in Swahili related to daily classroom activities.

· Students engage in Swahili role-play situations where they request and receive information, goods, and services, such as going to a restaurant an ordering food.

· Students share opinions, preferences and feelings in Swahili with their classmates.

· Students exchange information in Swahili via notes, letters or email on familiar topics, such as personal interests, memorable experiences, school activities, and family life.

· Students use Swahili to discuss reading selections, songs, films, videos and DVDs from Swahili cultures.

· Students share their opinions, via discussion or written exchanges in Swahili on what they have recently read or seen, such as articles, short stories, books, comics, movies, videos, music, and art.

· Students engage in Swahili role-play or participate in authentic situations where they clarify information, such as comparing transportation schedules with a clerk, or solve problems, such as exchanging an unwanted item in a store.

· Students use Swahili to discuss current issues or historical events, for example, elections.

Sample Progress Indicators, Advanced
· Students use Swahili to greet one another and engage in extended conversation about everyday topics, such as weather, friends, leisure activities, school, and family.

· Students use Swahili to talk extensively with classmates about present, past, and future activities, such as weekend plans, vacation, jobs and travel.

· Students use Swahili to discuss topics pertinent to their personal and professional lives, such as career choices, goals, and aspirations.

· Students engage in role-play or participate in real-life situations where they use Swahili to clarify information, such as reporting an incident to authorities, or solve problems, such as negotiating conditions for a job.

· Students compare, contrast, and analyze in Swahili their opinions on topical issues, such as recent films and current events.

· Students conduct interviews in Swahili with individuals on personal, social, and professional topics, for example, East African students’ views of the American system of education.

· Students use Swahili to discuss social issues, such as immigration, homelessness or unemployment.

· Students use Swahili to analyze the social and philosophical ideas expressed in literature and other media.

· Students use Swahili to make, adjust and review individual and group plans.  

STANDARD 1.2 INTERPRETIVE COMMUNICATION

Students understand and interpret spoken and written Swahili on a variety of topics.

This standard focuses on the understanding and interpretation of spoken and written Swahili that is related to the kind of interpretation needed for listening and reading comprehension. In the area of listening, students have a variety of opportunities to develop their comprehension ability, including following classroom instructions, listening to and viewing recordings, watching movies in Swahili, attending concerts of Swahili artists, and hearing guest speakers or lecturers. In addition, students of Swahili have access to a wealth of authentic reading materials, including comic books, stories, poems, magazines and newspaper articles, novels and plays.

Sample Progress Indicators, Beginning
· Students follow oral instructions in Swahili related to daily classroom activities.

· Students understand oral and/or written statements in Swahili on familiar topics, such as numbers, time of day, and weather.

· Students read and/or listen in Swahili to descriptions and identify the corresponding pictures or illustrations, such as people, animals, objects, places, common activities, weather and time of day.

· Students understand familiar songs, poems, videos, stories and folk tales in Swahili.

· Students understand brief spoken or written Swahili messages on familiar topics, such as personal preferences, family, school, and celebrations.

· Students understand the content of simple Swahili realia, such as picture books, menus, posters or advertisements.

Sample Progress Indicators, Intermediate
· Students understand and follow oral and written directions in Swahili related to daily classroom activities.

· Students understand spoken and written messages in Swahili on topics of personal interest, such as family life, leisure and school activities, and everyday occurrences.

· Students understand and identify main ideas and principal characters in brief reading selections and Swahili cultures.

· Students understand information from simple accessible Swahili materials, such as television programs, youth magazines, the Internet, and videos.

· Students understand main ideas and significant details of materials in Swahili, which are accessible to teenage readers, such as magazine articles, short stories, poetry and short novels, for example.

· Students understand information from Swahili Internet sources on a variety of topics, for example, weather, current events, and sports.

· Students understand the plots, characters, and themes in Swahili literary works.

Sample Progress Indicators, Advanced
· Students understand main ideas and significant details of level-appropriate spoken and recorded materials in Swahili, such as songs, videos, commercials, films, interviews, and live presentations.

· Students understand important concepts and significant details presented in Swahili in formal lectures and group discussions.

· Students understand main ideas and significant details of Swahili newspaper and magazine articles, as well as Internet sites, on current events and topics of general interest.

· Students understand main ideas and significant details of Swahili oral literature, such as poems, folk tales, children’s games.

· Students understand main ideas and significant details of Swahili literary works, such as poems, short stories, plays and novels.

· Students understand a significant amount of Swahili language humor, such as jokes, wordplay, and riddles.

· Students understand the multilevel meanings of Swahili proverbs and idioms.

STANDARD 1.3 PRESENTATIONAL COMMUNICATION

Students present information, concepts, and ideas in Swahili on a variety of topics to an audience of listeners or readers.

This standard focuses on the presentation of information, concepts, and ideas in spoken and written Swahili. This standard includes oral presentations, whether live or recorded, and the writing of a variety of texts, ranging from captions, slogans, speeches, and poems to longer stories and skits, articles and essays.  
Sample Progress Indicators, Beginning    
· Students prepare and present short announcements in Swahili, such as the current date, time and weather information.

· Students retell stories in oral and written Swahili.

· Students prepare and present in Swahili short illustrated personal descriptions of topics, like their home or their family.

· Students prepare and contribute information in Swahili for an audio or video exchange or for web page on topics, such as school and hobbies.

· Students prepare and present and/or record in Swahili puppet shows, short skits, and simple plays based on familiar folktales and stories

· Students dramatize Swahili songs and poems.

Sample Progress Indicators, Intermediate

· Students prepare and present brief reports in Swahili about personal experiences, school happenings, and current issues.

· Students prepare, illustrate, and present materials in Swahili, such as advertisements, posters and menus.

· Students dramatize poems, stories, songs, skits or short plays in Swahili, for example, a Swahili folk tale.

· Students prepare and record original materials in Swahili, such as puppet shows, fashion shows, and video or audio newscasts.

· Students write an article or essay for publication in Swahili on topics of personal interest.

· Students perform scenes from Swahili plays, live or on video.

· Students create and present skits or short plays in Swahili on a variety of topics.

· Students create and present oral reports in Swahili on topics of their choice.

· Students create and distribute Swahili newsletter or web page.

· Students write and produce a short original Swahili recording, such as a newscast.

Sample Progress Indicators, Advanced 
· Students perform scenes in Swahili from plays and/or recite poems or excerpts from short stories.

· Students write original poems, song lyrics, stories, or skits in Swahili.

· Students prepare a cover letter and a CV or the equivalent in Swahili and/or write other business letters in Swahili. 
· Students write and produce an original Swahili recording, such as a newscast, a talk show, or a game show.

· Students participate in a panel discussion where they review and critique a Swahili movie, such as Ron Mulvihull and Martin Mhando’s Maangamizi: The Ancient One (Gris-Gris Films, 2000).  

· Students evaluate, analyze, and critique an article from a Swahili newspaper such as Taifa Leo, Alasiri, Majira, Uhuru, Mtanzania, or Nipashe.

· Students write and present an analysis of a Swahili literary work.

Culture
Utamaduni
Goal Two
Gain knowledge and understanding of the cultures of Swahili-speaking people
In addition to coastal Swahili culture, there are many cultures which embrace Swahili as their means of expression and communication.  In fact, each community, region or country in which Swahili is spoken (e.g., Tanzania, Kenya, Uganda, Democratic Republic of Congo, Rwanda, Burundi) has its own philosophical perspectives and world-view.  The perspectives of a culture are derived from its values, beliefs, attitudes, and ideas.  The interrelationship of ideas and values helps to explain “why” and to anticipate “how” a particular culture will respond to events, problems, and questions. Since a given curriculum is not likely to include all of the Swahili cultures, most programs focus on the cultures of the ethnic Swahili and/or those of other Kenyan and Tanzanian ethnic groups.

The study of Swahili enables the students to understand diverse cultures of the world. It prepares them to interact successfully with members of Swahili-speaking communities with a minimum of misunderstanding. As global proximity increases, students need to develop a greater awareness of other people’s worldviews, their way of life, and their patterns of behavior. They also need to recognize the significant cultural contributions that Swahili-speaking communities have made to world civilization. 

Goal Two focuses on Cultural Competence, that is, the ability to understand the cultures of Swahili-speaking people, and, eventually, the ability to function in a culturally appropriate manner in a Swahili-speaking milieu.  As part of their Swahili curriculum, students arrive at a greater understanding of the human condition as reflected across the centuries and around the globe in Swahili literature, art and philosophy.

The acquisition of knowledge and understanding of cultures depends on several key factors, including the ability to observe and analyze culture, and support the development of empathy toward other peoples.

Within this standards document, the term “Culture” is understood to include the philosophical perspectives, social practices, and products of a society.  

The perspectives of a culture are the ideas, beliefs, attitudes and values of its people.

The practices of a culture are seen in its patterns of social interaction and reflect its cultural perspectives.  Each country, region or sub-group has developed its own system of interpersonal interaction, which is reflected in conversational -conventions, gestures, social etiquette, business and legal procedures, leisure activities, religious customs, and the like. In short, these forms of social behavior embody the knowledge of “What to do when and where” and “How to do what with whom, when and where.” Some of these may be similar to practices in other cultures, while others may be quite different, giving rise to possible misunderstandings by those who do not know how to interpret them within their own cultural context.

The products of a culture include concrete aspects of daily life, such as foods, clothing, type of housing, utensils, and inventions, as well as abstract elements of social organization, found in educational, health, scientific, business, entertainment, recreational, and judicial institutions. Swahili cultures have provided the stimulus to produce many important literary and artistic achievements.

The above three aspects of culture are interwoven within the standards under this goal.

STANDARD 2.1 PRACTICES OF CULTURES 

Students demonstrate an understanding of the relationship between the practices and perspectives of the cultures of Swahili-speaking communities.

The first standard emphasizes social interaction. Students interpret Swahili social patterns in terms of corresponding cultural values and attitudes and interact with speakers of Swahili in a culturally appropriate manner. It focuses on cultural practices that reflect traditions, beliefs, and structures of societies.

Sample progress Indicators, Beginning

· Students use appropriate gestures and Swahili expressions for greetings, leave takings and common classroom interaction.

· Students participate in age-appropriate cultural activities such as games, songs, dances, celebrations, story telling, or dramatizations..

· Students identify social customs that are of interest to either children or adults, topics, may include traditional foods, aspects of family life, and typical holidays in various Swahili regions.

· Students identify the similarities and differences between school life in their own region and in Swahili regions.

Sample progress Indicators, Intermediate
· Students observe and use age-appropriate Swahili verbal and nonverbal communication in conversations and messages.

· Students learn about and participate in activities enjoyed by Swahili-speaking people such as games, sports, music, dance, drama, and celebrations.

· Students recognize and develop an awareness of the diversity of social customs in Swahili-speaking communities; topics may include family life, folklore, and typical holidays, such as Christmas, New Year’s or Eid el Fitr. 

· Students discuss generalizations that outsiders may make about the people and customs of Swahili-speaking communities, such as, “All Swahili people are Muslims.”

· Students learn about and participate in activities enjoyed by Swahili-speaking teenagers and adults such as sports, music, games, and entertainment.

· Students watch Swahili movies, commercials or documentaries and identify typical cultural patterns and social behaviors that they see on the screen.

Sample progress Indicators, Advanced
· Students interact in a culturally appropriate manner with Swahili-speaking people of various backgrounds in a variety of contexts, such as welcoming guest speakers or exchange students, participating in field trips or studying abroad.

· Students analyze social, economic, geographic, and historical factors that affect cultural practices in various Swahili cultures, such as weddings, family celebrations, and gender roles.

· Students discuss and participate in cultural practices characteristic of various regions of the Swahili world, such as preparing typical foods, attending musical and theatrical performances, and participating in sports events.

· Students examine and discuss connections between cultural perspectives and behavioral patterns typical of various cultures as seen in Swahili films and videos

STANDARDS 2.2 PRODUCTS OF CULTURE

Students demonstrate an understanding of the relationship between the products and perspectives of the cultures of Swahili-speaking communities.
Students learn to interpret the many varied products of Swahili-speaking communities, such as clothing, food, architecture, music, films, literary texts, architecture, and inventions, in terms of underlying cultural values and attitudes. This standard focuses on the cultural products of the Swahili-speaking world and how they relate to the traditions, beliefs, and structures of the society.

Sample progress Indicators, Beginning
· Students identify and recognize products and symbols of the Swahili world, such as foods, clothing, type of dwellings, modes of transportation, and famous monuments.

· Students identify and learn about products reflecting the lifestyle of people in various Swahili communities, such as household items, clothing, and foods.

· Students recognize and experience or interact with the products of Swahili cultures, such as children’s songs , children’s videos, and selections from children’s literature.

· Students identify age-appropriate folk art and crafts typical of Swahili cultures, and, where appropriate, produce similar pieces, such as Swahili masks, sculptures, tie-dye materials, and beaded materials.

· Students identify the general characters and themes of Swahili comic books and  magazines targeting youths and young people.

Sample progress Indicators, Intermediate
· Students listen to music and watch Swahili films or television programs that are popular with young people in East and Central Africa.

· Students learn about and recognize artistic contributions, from Swahili cultures in areas such as art, music, dance, drama, theater, film, fashion, and cuisine.

· Students identify and explore the function of everyday products from the Swahili world, such as food, clothing, household items, tools, sports equipment, and musical instruments.

· Students identify the general themes of music and television/radio programs that are popular among young people in various parts of the Swahili-speaking world.

· Students view films and photographs of the Swahili region, and identify representative cultural products, for example, the kanga, hand-woven crafts, carvings, etc., in relationship to the cultural perspectives of Swahili speakers. 
Sample progress Indicators, Advanced

· Students discuss and analyze various artistic products of Swahili regions, such as theater and dance performances, novels and poetry, sculpture and painting, cinema and crafts.

· Students explore social, economic, political, and religious institutions of Swahili cultures and learn how they reflect the values of the people.

· Students identify major historical, political, and artistic contributions by Swahili speakers to world civilization.

· Students analyze major religious influences within Swahili-speaking communities.  

· Students discuss and analyze concrete products that reflect daily life in various regions of the Swahili world, such as foods, clothing, and dwellings.

· Students listen to music and view films from East Africa and other parts of the Swahili-speaking world and identify and discuss cultural values and perspectives.

· Students listen to radio and view current Swahili television programs, such as newscasts, and discuss the types of topics that are emphasized and the cultural perspectives they reveal.

· Students identify and analyze the social, political, and educational institutions in Swahili-speaking communities.

· Students read and discuss articles from Swahili magazines and newspapers, and analyze the perspectives suggested by the author or the publication.

· Students distinguish varieties of Swahili.

Connections 
Uunganishaji
Goal Three

Use Swahili to connect with other disciplines and expand knowledge.

Goal Three encourages students to use their Swahili communication competence, developed under Goal One, and their cultural understanding of the world, developed under Goal Two, as a way of broadening knowledge. This goal recognizes that “Knowledge is Power” and that people who can use a second language to acquire information will be better equipped to function in the world of the Twenty-first century. When the study of Swahili is connected to other disciplines, students’ learning expands beyond a limited focus on language acquisition to encompass a broader and more enriching educational sphere.  This is an opportunity to go beyond the academic and connect to the real world and to information and knowledge that is available in no other source other than through Swahili. 

The interdisciplinary activities related to this goal help students identify and use information available to them in Swahili. In addition to getting information from human resources, students consult print resources, such as encyclopedia, books, magazines, and newspapers, as well as other media, radio, television, film, CD-ROMs, and the Internet.

The Connections Goal includes two standards. The first encourages the building of connections between Swahili and other disciplines. The second focuses on using Swahili to acquire information. 

STANDARD 3.1 MAKING CONNECTIONS

Students reinforce and further their knowledge of other disciplines through Swahili.

In this standard, students use Swahili to learn more about other subject areas, either within or outside the Swahili language class.  Students are also encouraged to use Swahili as a tool to access additional resources linked to other courses they are taking and to integrate the information acquired in Swahili into these other courses.

As schools and colleges become increasingly committed to an interdisciplinary approach to education, Swahili teachers are well placed to integrate a broad range of disciplines into their programs. Within the Swahili classroom it is natural to include topics such as geography, history, art, music or literature. 

Sample Progress Indicators, Beginning
· Students demonstrate in Swahili an understanding of basic concepts such as weather, simple math, simple measurements, and plant and animal life.

· Students expand their knowledge, through Swahili, of other subject areas, such as geography, by learning the names and locations of major cities, countries and other features.

· Students discuss topics from other school subjects in Swahili, such as geographical information, weather and other scientific phenomena, and historical facts and highlights. 

Sample Progress Indicator, Intermediate
· Students understand simple articles or video segments in Swahili on topics from other school subjects, such as history, anthropology, or environmental studies.

· Students report in Swahili, either orally and/or in writing, on topics being studied in other classes.

· Students expand their knowledge of other subject areas, such as geography, by studying the geographical features of East Africa and other Swahili regions.

· Students bring knowledge gained in Swahili class to bear on classes in other disciplines.

· Students broaden their awareness of other disciplines through exposure to topics presented in their Swahili classes.

Sample Progress Indicator, Advanced
· Students discuss extensively in Swahili topics from school subjects, such as history, worldwide health issues, and environmental concerns.

· Students report in Swahili, orally and/or in writing, on topics being studied in other classes.

· Students broaden their awareness of other disciplines by doing further research on topics presented in their Swahili classes.  For example, a reading of Naushangilia Mlima Kenya by Jomo Kenyatta can inform students on cultures and traditions during pre-colonial and colonial times.  

· Students expand their knowledge about the countries and communities in which Swahili is spoken.

STANDARD 3.2 ACQUIRING INFORMATION

Students acquire information and recognize the distinctive viewpoints that are only available through the Swahili language and Swahili cultures.

In this standard, students use their Swahili competence and cultural knowledge to acquire new information and discover new cultural perspectives. This may occur within the school setting or in conjunction with work and leisure activities.

As students develop their Swahili competence, they acquire new perspectives on language and culture. By knowing Swahili, they significantly expand the sources of information available to them. They can talk with Swahili speakers. They can discover the contributions of Swahili writers, philosophers, and artists to world civilization. Moreover, they can take advantage of the extensive Swahili resources available only in the Swahili language.

Sample Progress Indicators, Beginning
· Students look at illustrations in Swahili children’s books and consider views of people and places in the world.

· Students listen to and sing Swahili folksongs that introduce them to aspects of the Swahili world.

· Students read, listen to, and talk about works of children’s literature created by native speakers of Swahili, such as folktales, poems, picture books, short stories, and videos.

· Students interview Swahili speakers in their community about their childhood on topics such as family life, school, hobbies, and leisure activities.

· Students visit a local museum or consult art books, to see and consider how artists from Swahili areas portray their country and fellow citizens, for example, Makonde carvings and masks from Swahili-speaking communities.

Sample Progress Indicators, Intermediate
· Students gather information from authentic Swahili materials, such as books, newspapers, magazines or the Internet, to create short reports on topics of interest, such as Swahili dances, music (e.g. taarabu) and religion.

· Students search for answers to questions, encountered in school subjects and elsewhere, using Swahili sources. 

· Students acquire information from Swahili sources about topics being studied in other classes, such as colonialism and African traditional religion, and post-colonialism in Africa.

· Students elicit information in a culturally appropriate manner from Swahili-speaking people of various backgrounds in a variety of contexts, such as welcoming guests, participating in field trips, or studying abroad.

Sample Progress Indicators, Advanced
· Students use information for research topics assigned in other courses from a variety of Swahili sources, such as newscasts and other print resources, and documentary films.

· Students carry out research on Swahili cultures using contemporary Swahili sources, such as newspapers, journal articles, books, films, documentaries, and/or Internet sites.

· Students understand the distinctive view points expressed in Swahili literary works, such as Kinjekitile and Mashetani by Ebrahim Hussein. 

· Students interview Swahili speakers to gain insights into sociological and cultural issues, such as life in East Africa and problems faced by immigrants.

COMPARISONS
Ulinganishaji
GOAL FOUR

Develop Insight into the Nature of Language and Culture

As American students learn how the Swahili language works, they come to understand new linguistic and grammatical concepts. While striving to express themselves in Swahili, they gain greater awareness of the nature of language itself. For example, students often begin their study of Swahili with the assumption that all languages are like their own. Soon they encounter linguistic elements, such as concordial agreements, which play a critical role in Swahili but not in English. They discover that spoken Swahili and English differ in the sound systems. They learn that a concept that is rendered by one word in one language, might be rendered by several words in the other, for example chama in Swahili stands for party, union and association as in chama cha wafanyakazi (workers’ union), chama tawala (ruling party), chama cha Kiswahili (Swahili association). As the students study Swahili grammar, they invariably learn more about English grammar through comparisons of the two languages.

As students are introduced to Swahili cultures and observe how they function, they begin to realize, for example, that what defines polite manners in one cultural system may be considered inappropriate in another. They discover the complexity of the interaction between language and culture. As a result of their Swahili study, students become more open minded and confident. 

Goal Four encourages students to expand their worldview, that is, their awareness of the multi-lingual and multi-ethnic nature and multi-cultural context of contemporary world society. These experiences invite a comparison of language and cultural systems. In turn, such comparisons enhance the students’ ability to use Swahili and allow them to gain insights into strategies used to communicate meaning in other languages. Linguistic observations and cultural comparisons are most effective when drawn from authentic texts and realia, such as Swahili magazines, newspapers, Internet sites, commercial advertisements, songs, television programs, and movies. Students whose first language is not English or who have studied another language and culture have additional resources for making comparisons among languages.

The Comparisons Goal includes two standards. The first standard focuses on linguistic diversity and the nature of language. The second emphasizes cultural diversity and the comparisons of cultures.

STANDARD 4.1 LANGUAGE COMPARISONS

Students demonstrate understanding of the nature of language through comparisons of Swahili and other languages.  
From their earlier classrooms experiences, students find themselves comparing and contrasting Swahili and English or another language as they learn to mimic new sounds and encounter a new spelling system. The teacher can build on this natural curiosity by encouraging classroom activities that help students understand how languages work and consider linguistic and cultural similarities and differences.

Sample Progress Indicators, Beginning
· Students demonstrate an awareness of formal and informal forms of greetings, leave-takings and expressions of politeness in Swahili, such as vipi? vs. habari gani? (hi vs. how are you?).

· Students identify differences and similarities between the sound and writing systems of Swahili and their own languages.  For example, students immediately identify sounds such as \ng’\ and \ny\ that exist in a word initial position in Swahili but not in English.  They also learn the roles of noun classes in Swahili.  

· Students recognize that borrowed words found in Swahili may not look like those of the original word in another language.  For example: shati (shirt), ofisi  (office), motokaa (motor car), baisikeli (bicycle), etc. 

· Students discover that Swahili has only five vowels whereas English, for example, has more.

Sample Progress Indicators, Intermediate
· Students recognize differences in vocabulary between Swahili and their own languages, for example mpunga (rice plant), wali (cooked rice) and mchele (uncooked rice) vs. simply “rice” in English. 

· Students demonstrate an awareness that linguistic expressions may differ between Swahili and their own language, such as nina kiu (I have thirst) vs. “I am thirsty.”

· Students compare Swahili grammatical structures and word order to those of their language, such as kitabu changu vs. my book.

· Students compare grammatical elements of Swahili such as, tense, mode, aspect, and word order, with corresponding structures in their own language. 

Sample Progress Indicators, Advanced
· Students further their awareness and demonstrate their understanding of a range of idiomatic phrases and linguistic expressions that are unique to Swahili. 

· Students compare Swahili linguistic elements to those of other languages, such as time, tense, and mood, and analyze how each language often uses different grammatical structures to express time and tense relationships. For example, Swahili uses tense markers while English does not. 

· Students recognize that Swahili and their own language have different ways of expressing feelings and emotional intensity.

· Students are aware of how Swahili and their own language use various oral and written expressions in different social contexts to indicate levels of formality. 

STANDARD 4.2 CULTURAL COMPARISONS

Students demonstrate understanding of the nature of culture through comparisons of Swahili cultures with their own and other cultures.

As students expand their knowledge of Swahili cultures, they discover that certain perspectives, practices, and products differ from those of other cultures. With guidance, they develop the ability to hypothesize about cultural systems in general. At first, students will make these comparisons in English, and then as they progress they may begin expressing their cultural observations in Swahili.

Sample Progress Indicators, Beginning
· Students compare common American patterns of interaction with those of Swahili societies, such as the Shikamoo-Marahaba greetings where only the younger person or a junior person can say Shikamoo 

· Students realize that gestures are an important part of communication and that gestures may differ in Swahili and other languages. 

· Students compare and contrast American products, such as toys, games, and clothing, with those representing Swahili-speaking cultures.

· Students compare and contrast familiar folktales with their counterparts in Swahili cultures.

· Students compare aspects of Swahili daily life, such as school schedules, weekend activities, and vacations with their own as a reflection of their understanding of cultural perspectives
· Students watch videos of young people in Swahili areas and contrast their verbal and non-verbal behavior patterns with the way they would act and react in similar situations. 

Sample Progress Indicators, Intermediate
· Students compare holidays in East Africa and other Swahili speaking regions to American holidays in terms of how they are celebrated and the underlying cultural perspectives.

· Students compare and contrast Swahili and English proverbs.

· Students research topics of personal interest using a variety of Swahili sources, such as magazines, radio, video, the Internet, and catalogs, and compare the information they find to that which is available to them on the same topics in English.

· Students hypothesize about the origin of idioms as reflections of culture, citing examples from Swahili language and Swahili cultures and compare them to their own.

· Students compare and contrast Swahili and other cultural practices in areas such as sports (soccer and American football) or religious holidays, for example, Christmas or Moslem holidays.

· Students compare and contrast their views of some aspects of the daily life, such as meals or the importance of education, with the views of Swahili speaking communities and write on the differences in their cultural perspectives. For example, in East Africa, it is common to share a communal meal from a platter, whereas this practice is infrequent in the United States.  

· Students identify and analyze the cultural perspectives reflected in a literary selection, film or work of art from a Swahili speaking country and compare these to the perspectives found in a corresponding work from the United States and elsewhere.

Sample Progress Indicators, Advanced

· Students compare and contrast familiar products of their culture with their counterparts from Swahili-speaking societies, for example, menus from an American fast-food chain and its Swahili counterpart, or American and Swahili music.

· Students compare and contrast American cultural manifestations in a variety of artistic domains with those of a Swahili region, such as the arts section of a major American newspaper with its equivalent in a Swahili newspaper.

· Students compare and contrast their own body language and gestures with what they observe among Swahili speakers. 

· Students study contemporary media to compare and contrast lifestyles of various Swahili speakers with their own lifestyles.      

· Students compare and contrast the cultural components of popular Swahili films, American and other films.

· Students identify, analyze, evaluate, and compare themes, ideas, and perspectives related to the products of Swahili culture and in their own cultures. 

Communities
Ujamii
Goal Five

Use Swahili to Participate in Communities at Home and Around the World

The acquisition of Swahili becomes meaningful if students are motivated to seek other opportunities to use their language competence and cultural knowledge once they leave the classroom. 

Goal Five focuses on practical applications of the students’ Swahili communication competence outside the classroom, in the world of work and politics, as well as in travel and leisure activities. Through their ability to use the Swahili language and their knowledge of cultures, students are better able to appreciate and communicate with visitors or immigrant groups in the United States. Furthermore, they can interact with communities that speak Swahili around the world: in North America and Europe, as well as in other parts of Africa, the Caribbean, Asia, Middle East, and (the) South America. Even those students who have little opportunity to travel can broaden their leisure-time activities by watching Swahili movies, or eating at East African restaurants. 

The Communities Goal includes two standards. The first standard emphasizes using one’s Swahili competence beyond the classroom, while the second focuses on ways in which Swahili language and culture can enrich one’s personal life.

STANDARD 5.1 SCHOOL AND COMMUNITY

Students use Swahili both within and beyond the school setting.

Whereas Goal One focuses on the acquisition of Swahili communication competence, this standard goes a giant step farther and asks students to use the language they have learned in the world around them: at school, in the workplace, in the community, and in their travels.

This standard encourages students to share their knowledge of Swahili and the cultures of the world with classmates and with younger students who may be learning the language. By applying what they have learned in their Swahili classes, students realize the advantages inherent in being able to communicate in more than one language, and they develop an understanding of the power of language. This standard becomes particularly meaningful when students have the opportunity to visit Swahili-speaking communities and travel to Swahili regions.

Through career exploration projects and internships at home or abroad, students come to recognize how the ability to communicate in Swahili and sensitivity to cultures can enhance future research or employment opportunities. As students have occasion to use Swahili in response to real-world needs, they seek out situations in which they may apply their competence beyond the school setting.

Sample Progress Indicators, Beginning
· Students perform songs, poetry, stories, skits or plays in Swahili for a classroom, school or community event.

· Students retell familiar stories or create and illustrate stories in Swahili to present to others.

· Students communicate in Swahili through letter, e-mail, audio cassettes, and videotapes with elementary level students in other Swahili classes or in schools in the Swahili-speaking countries.

· Students perform in Swahili for a school or community cultural event.

· Students teach Swahili language songs and simple conversational expressions to students at a local elementary school. 
Sample Progress Indicators, Intermediate
· Students participate in Swahili Club activities which benefit the school or community.

· Students talk and discuss in Swahili topics of mutual interest with exchange students from Swahili-speaking regions.

· Students use Swahili in a setting in the community, such as ordering food in an East African restaurant.

· Students communicate in Swahili through letters, e-mail, Internet chat rooms, and text messaging with students around the world.

· Students participate in an extended Swahili immersion experience, such as an immersion weekend, a Swahili camp or a Swahili house.

· Students travel with their family or class to a Swahili region and use Swahili to communicate and obtain services.

· Students stage a Swahili play or create a comedy routine in Swahili as part of a school/community event or for a local TV station.

Sample Progress Indicators, Advanced
· Students participate in career exploration or community service that requires proficiency in the Swahili language and knowledge of Swahili culture.

· Students interview Swahili speakers in the community or use other Swahili resources to research topics of interest.

· Students travel with their family or class to a Swahili-speaking country and use Swahili extensively to communicate with others and to obtain services. 

· Students interview Swahili speakers regarding cross-cultural differences and/or topics of mutual interest.

· Students use Swahili resources in the University or community to research topics of personal interest.

· Students use Swahili to tutor other students or to assist Swahili-speaking students from abroad to integrate into college, university, or community. 

· Students provide Swahili language services in the community, such as translating at a hospital or airport.

· Students spend a semester or year using Swahili extensively in a Swahili-speaking country.

· Students participate in a career exploration and /or talk with members of the community who have jobs where Swahili proficiency is an asset.

· Students do an internship in a position that requires Swahili language competence.

STANDARD 5.2 LIFELONG LEARNING

Students show evidence of becoming lifelong learners by using Swahili for personal enjoyment and enrichment.

Through Swahili, students discover the richness of the Swahili-speaking world and expand their scholarly, recreational and entertainment options. As lifelong learners, students can use Swahili to access information about topics of personal interest. Some students may travel to Swahili speaking communities or countries and, through this experience, further develop their language competence and their understanding of Swahili cultures. Others may be encouraged to meet and interact with Swahili speakers who live in their own local areas.

Sample Progress Indicators, Beginning
· Students play sports or games or other social activities typical of the Swahili-speaking region such as soccer or bao (a traditional Swahili game).

· Students listen to music from the Swahili world, sing songs in Swahili or play musical instruments from various East African Swahili cultures.

· Students watch Swahili videos or read cartoons for enjoyment.

· Students help prepare and sample typical foods from the Swahili-speaking countries, ugali (corn meal), pilau (fried rice), mchicha wa nazi (spinach in coconut milk), chapati (East African flat bread), or matoke (soft plantains).

· Students attend a children’s play or events) performed in Swahili.

· Students participate in Swahili parties or celebrations organized by Swahili speaking groups or an international Swahili organization that sponsors educational and cultural programs.

· Students attend a Swahili play, movie or concert.

· Students plan a real or imaginary trip to a Swahili area and share their experience with others.

Sample Progress Indicators, Intermediate
· Students read Swahili comics or magazines for personal enjoyment.

· Students go to restaurants and order from a Swahili menu, sampling the cuisine from Swahili regions of the world.

· Students visit exhibits at local museums that present aspects of the Swahili world.

· Students explore Swahili Internet sites for personal entertainment and enjoyment.

· Students enjoy sports or games typical of Swahili countries, either as participants or as spectators.

· Students listen to music, sing songs or play musical instruments from areas of the Swahili world.

· Students establish contacts with other Swahili speakers, such as members of the community, exchange students, and Internet users.
Sample Progress Indicators, Advanced
· Students help organize and participate in Swahili cultural events and social activities, such as films, plays, concerts, or museum exhibits.

· Students read books, magazines, and newspapers, watch films or videos, listen to music, and explore Internet sites in Swahili for personal enjoyment.

· Students plan and cook a Swahili meal for their friends. 

· Students establish interpersonal relations with speakers of Swahili, such as others in the community, foreign students, and contacts made through the Internet.

· Students spend vacation time in a Swahili-speaking country, doing volunteer work, participating in an internship, traveling, studying or relaxing.

· Students establish a Swahili group. 

· Students advocate for a Swahili language program at another level such as in middle school or high school in their communities.

SAMPLE LEARNING SCENARIOS

The following learning scenarios are designed for beginning, intermediate, and advanced Swahili classes.  They are based on the standards presented above.  The scenarios aim at describing how the standards can be achieved in actual classroom practice and they function as a guide for teachers and learners of Swahili. The scenarios demonstrate how students at various levels of learning are able to use Swahili to meet the Standards embodied within the five goals, Communication, Cultures, Connections, Comparisons, and Communities.

The scenarios are listed according to level, with at least four for each level: beginning, intermediate, and advanced.  The scenarios cover sample topics such as geography, family, health, transportation, study abroad, elderly care, market, food, folklore, technology, and tourism.  However, this list is not exhaustive and teachers can add more topics and any scenario can be adapted or extended to other levels. Teachers are encouraged to read the Reflection sections for ideas on how to adapt the scenarios. They can, for example, substitute names of cities and events, and they can adapt the scenarios to suit the learning situation. The scenarios can serve as a base for creating, planning, and implementing new scenarios.  

GEOGRAPHY (Beginning)

Jiografia

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive communication

1.3
Presentational communication

3.1
Making connections

3.2
Acquiring information

4.2
Cultural comparisons


Students listen to a presentation about North American geography, learn geographical terms, and identify major North American geographical features.  They go on to study Atlasi Kwa Shule za Msingi Tanzania, an atlas of East Africa.  They learn names of countries, cities, rivers, valleys, mountains, lakes, etc.  In pairs or groups, students choose one of the geographic categories among the following: physical (mountains, valleys, rivers, lakes, etc.); political (nations, administrative units); economic (crops, minerals, industries, livestock, fishing) and climatic (seasons).  Students research their topic(s) outside of class and then give PowerPoint presentations to their classmates and prepare questions for the class to answer.  

Reflection

How the Standards are Met

1.1
Students discuss their choice of topic, and answer presenters’ questions.

1.2
Students read Swahili texts and hear Swahili oral reports.

1.3
Students give PowerPoint presentations to the class.

3.1
Students demonstrate in Swahili their knowledge of topography, economics, climate and political boundaries.

3.2 Students acquire information in Swahili that will enhance their study of East African history, geography, economics and environmental studies.

4.2       Students compare East African geography to their own.


Extensions
Students could use Internet or other media sources in Swahili for their research, expanding their knowledge further and using Swahili to acquire information that they might not find in other languages.  Students could plan an imaginary trip to East Africa, talking about where they would go and why.  Students could be asked to choose a country for further research throughout the semester or year, building a portfolio of information about that country.  The same scenario could be expanded for Intermediate students by asking them to compare and contrast various African and North American geographical features.

FAMILY (Beginning)

Familia

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive Communication

2.1
Cultural practices

4.2 
Cultural comparisons

Students listen to a Swahili speaker presenting his/her family tree and/or family photograph(s).  Students learn Swahili kinship names and how they differ from those in English.  With this vocabulary, students complete their own family tree, share information about their families with the class, and ask their classmates about their families.  

Reflection


How the Standards are Met

1.1
Students exchange information in Swahili about their family members and ancestors.

1.2
Students listen to family tree presentations in Swahili.

2.1
Students learn about Swahili family relationships

4.2 
Students contrast Swahili family relationships with those of their own culture.  

Extensions

Students who might be uncomfortable discussing their family, could create a family tree for a friend or famous person instead.  The activity could be combined with a lesson on introductions, with students introducing their family members with simple sentences such as, Huyu ni baba yangu.  Jina lake ni ... (This is my father.  His name is ...). At intermediate level, students could discuss the various roles played by different family members, and role play family situations.  This scenario could be adapted for intermediate and advanced levels requiring students to provide more detailed information about family members. Intermediate or advanced students might interview a Swahili speaker in their community and trace that person’s ancestry, or research the family tree(s) of famous East Africans.  

A NAIROBI MARKET (Beginning) 
Sokoni Nairobi

Targeted Standards

1.1
Interpersonal communication


1.2
Interpretive communication

2.1
Practices of culture

2.2
Products of culture

3.1
Making connections

Beginning Swahili students prepare for an imaginary trip to a market in Nairobi to buy produce.  Students read and discuss Lessons 12 and 13 in Hinnebusch & Mirza’s Kiswahili: Msingi wa Kusema, Kusoma, na Kuandika, through which they learn about the market, the kind of products sold there and the buying process.  Students are assigned roles, with 1/3 of the students playing “sellers” and 2/3 playing “buyers.”  Students do internet research on Swahili recipes.  Each buyer chooses a few recipes to prepare, and creates a shopping list.   Each seller makes a list of what he or she will sell and the approximate prices in Kenyan shillings.  The teacher introduces and reviews relevant vocabulary and models typical market conversations, including greetings, bargaining, and counting.  Samples of East African produce are brought to class for students to handle and taste.  The classroom is then turned into a market, with students role playing these conversations and using photocopies of Kenyan shillings to make their purchases.  At the end of the activity, each student reports on what he or she bought or sold and how much money he or she spent or made.

Reflection


How the Standards are Met
1.1
Students role play the market scene and interact in Swahili.

1.2
Students read two Swahili readings on markets before beginning the activity.

2.1
Students practice the culture of bargaining in seller-buyer relationships.

2.2
Students discuss Swahili food and Kenyan currency. 

3.1
Students learn about currency and business practices.


Extensions

This activity can be expanded to cover more products, such as buying clothes, selling livestock, etc.  They can also focus on different places in East Africa and deal with the appropriate products and currency from each place.  In areas where East African produce are not available, pictures can be used instead.  At the intermediate level, students could write a script based on their role plays and present it to the community during a cultural event.  At the intermediate or advanced level, students could visit a real market during study abroad and do scavenger hunts for particular items in the market, and could compare and contrast different types of shopping experiences in East Africa with those in their own culture.  During study abroad, advanced students could spend a day working with and interviewing a seller in a market about his or her business practices.  
SWAHILI FOLK TALE (Beginning)

Hadithi 

Targeted Standards

1.1 Interpersonal Communication

1.2 Interpretive Communication

1.3 Presentational Communication

3.1 Making Connection

5.1
School and Community

Students read Chapter 19 of Hinnebusch & Mirza’s Kiswahili: Msingi wa Kusema, Kusoma na Kuandika which includes a reading on Swahili storytelling practices. Students then listen to a Swahili speaker narrating a folk tale.  In the course of narration the narrator uses drawings of the characters and actions to ensure comprehension. Students are then given the written text of the story and the teacher takes the class through reading it. As a class project, students write a script for acting out the story.  Students design masks and costumes that represent the characters.  Students perform the play at an African cultural night on campus. During the performance, the story is narrated by one of the students in Swahili and translated by another student into English for the members of the audience who do not speak Swahili.

Reflection

How the Standards are met
1.1 Students work together on the play and interact in simple Swahili

1.2 Students read written material about storytelling, and listen to a story.

1.3 Students perform the play before the audience.

2.1 Students learn about a Swahili folk tale and anticipate what it may 

reflect about the Swahili view of the world.

3.1 Students expand their knowledge, through Swahili, of oral literature (content and form).

5.1
Students perform for the university community and Swahili-speaking community.

Extensions

In this activity, students as well as community members become familiar with a Swahili folk tale. Students also learn Swahili language associated with presentational format in story-telling (opening, the story, and ending). Other Swahili tales can be studied and presented in a similar manner. This could be expanded to the Intermediate level where students could compare and contrast between Swahili stories and their own in terms of content and form especially on similarities and/or differences regarding the way animals/natural objects are given human features/characteristics.  Students could compose their own stories and present them orally using Swahili storytelling conventions.  At the Advanced level students could dramatize a longer text, such as a novel.

HEALTH (Intermediate)

Afya

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive communication

1.3
Presentational communication

2.1
Practices of Culture

3.1
Making connections

Students use information from Swahili lectures on health, Swahili newspapers and the internet to determine which are the most common health concerns in East Africa.   In pairs or small groups, students are then assigned one of these diseases and do further research on this disease using Swahili sources: how it is caused, what symptoms it causes, how rampant it is, and how it can be prevented. They discuss types of medicine used to treat patients with this disease and the doses they have to take. Students also look for information on traditional medicine that patients use in East Africa. Students present their findings to the rest of the class, answer questions and write a report. 

Reflection

How the standards are met

1.1
Students discuss the most common health concerns in East Africa.

1.2
Students listen to lectures and read articles in newspapers and the Internet to get information on the disease.

1.3
Students present their findings orally and in writing.

2.1
Students identify and discuss kinds of traditional and modern medicine used in East Africa.

3.1
Students acquire or further their knowledge related to tropical diseases and health care services.

Extensions

As an extension to this scenario, students can role-play a situation in which a patient with one of the disease goes to see a physician.  In the role-play, the patient must be able to explain his/her symptoms to the physician and the physician must be able to diagnose and recommend a treatment plan.  Each pair role-plays in front of the class.  At the advanced level, students make comparisons between physician-patient interaction and ailments in Swahili speaking communities and their own, and incorporate broader health issues in East Africa.

WEDDING TRADITIONS (Intermediate)

Desturi za Arusi

Targeted standards

1.1
Interpersonal communication


1.2
Interpretive communication

1.3
Presentational communication

2.1
Practices of culture

2.2
Products of culture

4.2
Cultural comparisons

5.1
School and community

5.2 
Lifelong learning

Students read about marriage negotiations in East Africa in Lioba Moshi’s Tuimarishe Kiswahili Chetu  and view online Swahili videos about weddings  (http://www.africa.uga.edu/Kiswahili/doe/unit_13/index.html).  They go on to interview Swahili speakers in the community about weddings, the important relationships created by marriage, and the clothing worn by the bride, groom, and guests.  Students then write a script portraying the process that a young Swahili man and woman go through until they become man and wife.  Students collaborate to identify the culturally relevant activities at each stage.  They rehearse the script in class and present a skit to other Swahili students, while wearing Swahili clothing. The presentation is later shown during Africa Cultural Week which is open to the public.  Students then compare Swahili weddings to Western ones in oral presentations about weddings they have participated in or attended.  Later, students will participate in study abroad programs in East Africa where they will attend a Swahili wedding.

How the Standards are Met

1.1
Students interview Swahili speakers and work together to plan a skit about a Swahili wedding.

1.2
Students read material and view videos about marriages in East Africa.

1.3
Students present their skits to other students and general public.

2.1
Students practice a Swahili cultural phenomenon.

2.2
Students learn about and wear clothing associated with weddings.

3.2
Students acquire information about weddings by interviewing Swahili speakers.  

4.2
Students compare Western marriages with Swahili marriages.

5.1
Students interact with Swahili speakers in their community and make presentations to an audience of community members.

5.2
Students study abroad and attend a Swahili wedding.

In this activity, students and the community learn about an important aspect of Swahili culture. Student performances can also be made to students dealing with units on Africa in nearby schools.

Students can expand this activity by focusing on different communities in East Africa.  This will introduce them to the rich cultural diversity that is found among peoples of East Africa.  Advanced classes can read about and discuss cross-cultural marriages, explore the tensions created, and suggest solutions.  Advanced students can draw on other disciplines, such as anthropology and sociology, to discuss various important life events and social occasions in East Africa.  

TRANSPORTATION (Intermediate) 
Usafiri

Targeted Standards

1.1
Interpersonal Communication

1.2
Interpretive Communication

1.3
Presentational Communication

2.2
Products of Culture

3.1
Making connections

After viewing several short videos about transportation in East Africa (www.africa.uga.edu/Kiswahili/doe/unit-09/index.html), Swahili students prepare for a real or imaginary trip to Bukoba.  The trip begins from Dar es Salaam. Individually, they read internet and travel magazines, interview Swahili speakers, email East African travel companies, etc. to seek information with regard to road, air, boat, and rail transportation in Tanzania, focusing on availability, reliability, affordability, convenience, and effectiveness.  Students write out an itinerary and budget, present their travel plans to the class, and explain their choices.  

Reflection

How to the Standards are Met

1.1
Students discuss with one another in Swahili how to plan a trip, and interview and email with Swahili speakers.

1.2
Students seek information regarding transportation in East Africa using various sources including the Internet and printed materials.

1.3
Students write out an itinerary and budget and then present their travel plans to the class.

2.2
Students gain knowledge of Tanzanian transportation

3.1
Students reinforce their knowledge of other disciplines such as geography, economics, and business, through Swahili.

Extensions

Students could go on to compare Tanzanian and American transportation in terms of availability, price, safety, etc. They could role play officials at the information offices of a bus company, a rail company, a travel agency, and a car rental company as well as customers.  They could narrate their real travel experiences either in East Africa or elsewhere, and/or interview other Swahili students about their travel experiences.  The activity could be expanded so that Advanced students could discuss the cultural, economic and political aspects of transportation in East Africa, and compare it to that of other countries.  
GROUP PROJECT ABROAD in Tanzania (Advanced)

Kusoma Nchini Tanzania

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive communication

1.3
Presentational communication

2.1
Practices of culture

4.1
Linguistic comparison

5.1
School and community

Through a program sponsored by the Department of Education Fulbright-Hayes Fellowship, advanced Swahili students from various American universities get an opportunity to spend 8 weeks in Tanzania.  The program provides students with an academic year’s worth of intensive Swahili instruction, housing, meals, local transportation, and pocket money.  Students undertake a research project on the use of Swahili in social, economic, and cultural life and Swahili speakers’ attitudes toward the language. They visit various places in selected cities and villages, make observations about what they see and hear, and interview people. Every week each student gives an oral presentation on their research progress and at the end of the summer they turn in a research paper.  

Reflection

How the Standards are Met

1.1
Students use Swahili as their daily means of interpersonal interaction.

1.2
Students understand the information they observe, hear, and read from various sources and places they visit

1.3
Students write a research paper in Swahili, and present on their research orally.

2.1
Students observe and talk with people about various aspects of their culture, participate in cultural activities, and write about the relationship between the language and culture

4.1
Students compare varieties of Swahili

5.1
Students communicate with Swahili speakers in various places they visit for observation and learn from them a number of cultural related behaviors. 

Extensions

Students could do internships with local NGOs or businesses.  They could be linked with host families.  Members of the community could be invited to hear students’ presentations.  In group discussions, students could compare and contrast the sociolinguistic situation in their home country and in Tanzania.  They could collect authentic materials, including sound and video recordings, to share with Swahili students at their home institutions.  Graduate students could present their findings at professional conferences.

ELDERLY CARE (Advanced)

Kutunza Wazee 

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive communication

1.3
Presentational communication

2.1
Practice of culture

3.2
Acquiring information

4.2
Cultural comparisons

5.1
School and community

After seeking information regarding elderly care in East Africa using the Internet and printed materials, Swahili students participate in a study abroad program in Mombasa, Kenya.  The local director of the program assigns each student to stay with the host family whose members include elderly people.  They interview Swahili speakers about how elders are treated in Swahili culture, and observe the way the family members take care of the elders and how they perform other life practices such as roles played by different members of their host families, food and meal practices.  In the classroom they make oral presentations on what they observed in their host families. They discuss the findings with other students. Each student writes an essay comparing and contrasting elderly care in East Africa and in their own community. These essays are posted to a Swahili webpage. 

Reflection

How the Standards are Met

1.1
Students discuss with one another and with people in the community.

1.2
Students seek information regarding elderly care in East Africa using various sources including the Internet and printed materials.

1.3
Students make oral presentations in Swahili in class and create a web page.  

2.1
Students interact in a culturally-appropriate way with people of various ages.  

3.2
Students acquire information using Swahili print and oral sources.

4.2
Students compare elderly care in their own culture and in East Africa.

5.1
Students submit their essays to a Swahili web page for wider readership

Extensions

Students develop an appreciation of how African family members take care of elders. These activities enable students to discuss and express themselves in Swahili on cultural issues such as elderly care and other family responsibilities in Mombasa.  They may present their findings to a variety of audiences outside the program, e.g., a class of nursing students, or a gerontology program.

MYSWAHILISPACE.COM (Advanced)


Targeted Standards

1.1 Interpersonal communication

1.2 Interpretive communication

1.3 Presentational communication

2.2 Products of culture

3.1 Making connections

4.1 Language comparison

5.1
School and community

5.2 Lifelong learning

Advanced Swahili students create a web portal called myswahilispace.com.  Each student creates their own page, including photos with Swahili captions, information about themselves, and links to other Swahili projects they’ve worked on, and so on.  Once the portal is created, Advanced students visit Intermediate and Beginning classes to invite other students to post their pages on the portal.  Students do Internet research to find Swahili language and culture web sites, creating a page of useful links within the portal.  Students enter chat rooms on other websites to post invitations to other Swahili speakers around the world, in order to get them to join myswahilispace.com.  After graduating, students continue to use myswahilispace.com and update their profiles, stay in touch with classmates and teachers, and meet new Swahili-speaking Internet pals.  

Reflection


How the Standards are Met

1.1 Students work together to create the web portal, and communicate with one another and East Africans via the internet (through chatting, email, etc.)

1.2 Students read Swahili web pages and messages posted by Swahili speakers.

1.3 Students create a Swahili website.

2.2 
Students explore Swahili web pages.

3.1
Students learn about technological developments in Swahili.

4.1
Students compare English and Swahili technological and new terminology.

5.1
Students connect with other students on their campus and elsewhere, as well as with East Africans.

5.2
Students continue to interact with each other and other Swahili speakers via the internet.


Extensions

As new technologies develop, students will extend the web portal in unforeseen ways.

TRANSPORTATION BY MATATU (Intermediate)

Usafiri wa matatu

Targeted Standards

1.1
Interpersonal communication

2.1
Practices of culture 

3.2
Acquiring information 

5.1
School and community

Students get information about matatu (commuter mini-buses) on the Internet websites such as http://kenya.rcbowen.com/matatu.html, www.en.wikipedia.org/wiki/matatu, and other resources. Students interview Swahili speakers about their matatu experiences in order to learn about authentic types of interaction among the major players in the Kenyan city transit culture such as manamba (touts), abiria (passengers), madereva (drivers) and askari wa usalama barabarani (traffic police).  In groups, they create and perform skits focusing on these roles. The students present their skits to other African language classes and the public during festivities of Africa week.

Reflection

How Standards are met

1.1
Students work together on Swahili scripts about matatu transportation and interview Swahili speakers.  

2.1
Students learn about transportation and interaction among people in Kenyan transit culture

3.2
Students acquire information form Swahili speakers through interviews.

5.1
Students perform a play to their school and the outside community.


Extensions

This scenario can be adapted to suit the needs of an advanced class.  In this case, students can write research papers about their interviews.  They can also compare public transport systems in East Africa and beyond as this is a worldwide phenomenon, referred to in Wikipedia as ‘share taxi’ (www.en.wikipedia.org/wiki/matatu).  While participating in study abroad, students can ride a matatu and discuss their experiences.  Students can also take photographs and shoot video of matatu to share with other classes and teachers.

TOURISM (Advanced)

Utalii

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive communication

1.3
Presentational communication

2.2
Products of culture

3.2
Acquiring information

4.1
Language comparisons

5.1
School and community

In an advanced Swahili class students interact and prepare  group based research projects about tourism in East Africa. First, a teacher discusses with students some of the famous tourist attraction sites in East Africa through documentary videos such as those in chapters 8, 9 and 17 in KIKO (http://www.africa.uga.edu/Kiswahili/doe/unitSelect.html).  Students also explore a Swahili web site published by the Tanzanian government about tourism (http://www.tanzania.go.tz/government/indexK.html).  By comparing and contrasting the video and internet content with their own culture(s), students discuss the following tourist sites: Zanzibar Anglican Church, National Wildlife Parks Mikumi, Ngorongoro Crater and Bagamoyo ruins. Students then use the Internet and other available Swahili language sources such as travel pamphlets, artifacts or library materials to collect more information. In their groups, students discuss, analyze the findings and then write a research paper on the topic they are studying. A representative of each group orally presents a final report to the class. Students then combine all findings from each group and prepare one poster that they display during the campus international week fair and county international business day. They respond to questions from the participants of both fairs who see and read the poster. 

Reflection

How the Standards are Met

1.1
Students use Swahili to discuss their topics with other students and teacher.

1.2
Students view documentaries and read an authentic internet source

1.3
Students present information orally, in writing, and through a poster in Swahili on East African tourist attraction sites.

2.2
Students learn about and acquire knowledge on parks, museums, historical places, etc.

3.2
Students use authentic sources to get information about the sites.

4.2
Students learn about and compare East African and American tourism.

5.1
Students display their research during international week and county day fairs. 

Extensions

The videos help students to gain some knowledge about tourism in East Africa. Students develop competence in working collaboratively, in asking and answering questions, researching, summarizing and presenting.  Teachers can adapt this activity by selecting other tourist sites such as Mt. Kilimanjaro and Oldvai Gorge.  The student’s research report could be presented to the students preparing for study abroad.  Students who are studying zoology could benefit on the information about the National Wildlife Parks.  Students can participate in study abroad and visit the places they have studied.  Students can speak at Rotary Clubs in the area to expand public awareness about the programs in Swahili.
FOOD AND MEALS (Intermediate)

Chakula na Mapishi

Targeted Standards

1.1
Interpersonal communication

1.2
Interpretive communication

1.3
Presentational communication

2.1
Practices of culture

2.2
Products of culture

4.2
Cultural comparisons

5.1
School and community

Students view videos from (www.africa.uga.edu/Kiswahili/doe/unit-14/index.html) on Swahili foods and meals. The videos show the types of foods eaten in East Africa and explain the culture of sitting on the floor and eating with the hands. Students study recipes of some foods provided in the videos. They also visit Swahili web sites for more recipes on how to prepare foods like pilau, ugali, chapati, ndizi, and mchicha. In pairs, students choose a recipe they like and they acquire ingredients for the recipe from a local international market. Students learn from each other the names of the ingredients and they show these ingredients to the rest of the class.  Each pair prepares a dish for the recipe and invites family, friends, and members of the community to share a meal together at a celebration of African cuisine.  Students write an essay about the food they cooked, the process and involved, and a comparison of their own cultural eating habits to those of the Swahili people.

Reflection

How the standards are met

1.1
Students discuss the videos they have seen and choose a recipe that they would like to prepare.

1.2
Students watch videos on different foods, recipes and eating habits of Swahili people.

1.3
Students write about Swahili foods and cultural habits.

2.1
Students watch videos and learn about cultural eating habits of Swahili people.

2.2
Students identify and purchase the ingredients associated with the recipes they have chosen.

4.2
Student compares foods and eating habits of the Swahili speaking people with that of their own.

5.1
Students serve Swahili foods to friends, family and members of the community.  

Extensions

This scenario can be adapted for beginning and advanced level classes. Beginning students learn the ingredients, do a show and tell, and prepare a meal to share with out the writing component. Advanced students can do a cooking demonstration in Swahili. The demonstration can be video taped and shown to other students at other levels.  During study abroad students can participate in cooking with their host families.  At the advanced level, students can talk about the cultural connections to the foods in relation to the perspectives, practices and products.
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